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In the frollowing articie, Will that that encounters characterised DYy these
COU hetween religious worldviews (under- features align ith the security ethic, I
stood include atheistic and agnostic DOSI- IS orientated towards OT flight‘ mentali-
tions) are fact of our Current GFa,; and that their t J and developing ideologica|l systems that
successftful negotlation IS crucial for CIVIC well- prize exclusivity, self-preservation, and status

eing and therefore for the COMMON gO0d.' In nhancement, frequently drawing clear IInes
OUur Current context,* however, whilst tolerance between ‘'us’and "them’ and, In mImMOre Drovocati-
IS Dart of the dominant social discourse, such language, the‘saved’and the’‘damned’
encounters are typically characterised DYy de- IET Drovides clues for shifting the nature of
fensiveness, lack of authentic laloqgue, and at interreligious encounters towards what Narvaez

ridge, Alan eligion In the contemporary world.
sociological introduction, Cambridge 2007; Gearon,

Habermas, Jürgen: otes post-secular SOCI- jam: The securitization of religion In education. In
eLTY. In New Perspective Quarterly 25 7-19; Var der /ee, Theo/Lovat, Terence Eds.): New DETSPEC-
stelli, Ike: al jalogue DedagOogYy for A DOST tives religious and spiritual education, Münster
secular religious education. In Journal of eliefs 201 Z 5-234; McCarthy, Karen: Interfaith encounters
Values. tudies In eligion Fducation 2012) In America, New Brunswick 200/; Monsma, Stephen
207-216; Armstrong, Karen: The battle for GOod Fun- oper, Christopher: The Challenge of Pluralism.
damentalism In udailsm, Christianity and Islam, LONn- Church and In five democracies, Lanham 2009;
don 2001; Bouma, ary Halafoff, Anna: Multifaith Ta Douglas The challenge of Islam Fncounters In
education and sOcial inclusion In Australia In Jour- interfaith jaloqgue, Aldershot 2005
nal of Religious Fducation 2009)T Narvaez, Darcıa: Irıune ethics. The neurobiologi-
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refers d the engagemen and ImagInation Dast three decades.® At this DolIn In time,
ethics. These dre characterised DYy their Capacı- encounter 11OTe cultural and religious others’
C enhance empathy emotionally and COO- than mig have heen able In the Dast
nitively ith other VETSOTNS, and dre ultimately whether this e virtually through the Interne
far hetter Dositioned Dromote authentic Or television OT, what IS ecoming increasingly
CIVIC discourse.? ul  ing this suggestion, the NMOTTT), In the of OUr cClassrooms,
d wel|l a evidence from the nNeld of Values workplaces, and social circles. The largely failed
education,® FTODOSE that providing >DaCES predictions of secularist prophets In the
characterised DYy the features of Care and dafre SeE@e/] In claims that the ag of secularisation
mutual responsiIbility, especially In the schoo| the COMING of time wherein gods
CONTeXT, for lalogue hbetween religious world- of traditional religions |ive d5 orivate eilshes
views’ IS crucial for the COMmMON ÖTr the Datron of congenia| GrOUPDS, but play
go0od role whatever In the public life of the SECU-

lar metropolis”? In fact, however, religion and
religious worldviews In the early twenty-first
century afe alive, well, and operatıve n the CUT-The inevitability of dialogue rent CONTeXT, for better @]4 for worse.!% This has

In the current context led SOTTIE ne the time In IC |ve
T IS widely recognised that OUur Current CONMN- aSs ‘post-secular; context within IC SECU-

text IS characterised DYy increased mingling larism tself IS SC d only ONe option mM
of cultures and worldviews, spurred DY the [Nany and In T religion continues have
rapi advancement of globalisation OVer the influence, albeit in less but arguabiy

InNOTe Dowerfu WdYy than nas been the Cdse In
the nast. '

To add this MIX, OUr time has Seer\ the rIse
of the ’militant’atheist d el| a5 Va-
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major religious traditions IC are NO  S present In VIEW of this, Oeve arqgues that situation
UulrIng lalogue arlses, and NOT simply lalogueas Darticularlıy Drovocative dialogue-partners.

TIhe Ne atheism has argued force- between individuals situated
ully that the of humankind impels hbetween the {WO of religiousness and
the eradication of Drimitive, IS and secularity. hat eMerges, instead, IS plural
dangerous religious heliefs.'® Meanwhile, reli- Held of multiple DOositions, IC are related
gIOUS fu ndamentalism tends He characterised each other, IC DOossibly influence each other,
DY iteral interpretation of sacred 16 learn from each other, question each other,
frequentl!y Drovide justification for exclusionary conflict, eVell repudiate and ASs such,
practices and eliefs, A well dS$, In eyxtreme lalogue IS inevitable, Hut the nature of that dia-
SC>; violence.'® All of the above IS influenced DY, loqgue emaıns negotiable, and this IS particularlıy
and influences, the three features of the Current the Cadse when Ofe finds ones self in the 1ag time
time that Oeve In the Trollowing WdYy between soclial siıtuation arısıng and the CaPd-

Detraditionalisation “the DrOCESS DY 1E CILy for nublic discourse catching UP 18
traditions, religious d wel| d other tradi-
10NS gender, family, professional context),

onger naturally transfer from ONe geNeE- The nature O inter-religiousration another”!* This both that
l1alogue in the current contexttraditions INay e lost Dut, at the Sarne time,

that OUT engagemen ith them [Nay be- The complexity of the Current CONTeXT, and the
COMMMIE ImMOre reflexive gıven that their place plurality of religious (Or otherwise) worldviews
and role IS longer d5 ODVIOUS AaS l Was In that One encounters therein, makes IT Darticu-
the DaStl. arly challenging ONe for laloqgue. ike Castelli
Individualisation “rhe structural gıven that Drovides the Trollowing helpful window Into
identity IS onger assigned, but that ıt Middle High School classroom IC ypihes,
should He actively taken In Iincreasing Jthe nature of inter-religious jalogue
IMNeasure (Le ECONSTHUCIEC): > Note that this oday
differs from individualism IC roffers that TIThe IS ear religious education 1@Ss-

individual’s preference acts a absolute Son\n, involving Dupils aged 13-14y in LON-
NMOTIN, ethical, epistemological, OT otherwise. don classroom. The student-teacher IS narratiıng
Pluralisation this “implies that each iden- the life of Uru ana One pupil responds
tity IS structurally challenged cConcelIve of the account of Uru Nanak’s disappearance In
itself In relation difference and otherness the rıver for three days DY; ”EHATS stupid... In

this context ONe Dupil of uropean cul-especially the effect of other truth claims
Its OW clam - ture that privileges scientific knowledge who]

IS also having dea| ith the fundamentalist
VOICEe that claims all sacred text d5 truth:; where

See Beattiıe, INa The NEW atheIlsts. The wilight of the Sikh member of this ear class eels
(eason the WarTr religion, London 2007 comfortable ith the Context In IC this

13 See Armstrong, Karen: The Hattle for God unda-
mentalism in udaism, Christianity and Islam, | on- of Uru Nank IS eing explored; where
don 2001
Boeve 201 IFn 11, 145

I!Did., 146 /Did., 145
bid. ridge 2007 IFn
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student-teacher IS grappling Itn pluralist Da world aSs significant ection of the
radigm that DOSITS all religions afe basically world |Ives n fear grounde In Ignorance of the
equaliy Vali Da the Sarne transcendent''? other”®5 AS such, the necessity for authentic :eli-

As C astelli YOEC>S Doln OUT, the commMment gIOUS lalogue for the COMMMON o[01010 of society
‘Tnat  S stupid’ captures number of frustrations IS underscored.**
In the room.“ These frustrations include: the p — Clearly, education MuUST play role In the fOos-
pl Wwho IS unable eNYAGE Ith the V of tering of nossibilities orsuch ijalogue Dut‘’what
Uru ana Hecause ofa lack of religious VOCa- kind of education?’is the KeYy question.“> On the
Dulary and understanding; the Sikh chil Who ONe hnand, it IS Ing that what IS
feels that this account of her tradition ails needed In such CONTEXT IS better religious
represent It adequately; and, the student-tea- vocabulary In order facilitate the ICy for
cher Who acknowledges the value ora Dluralist ialoqgue, Dosition IC would underlie
approach, but Can sSeEe that simple tolerance emphasis cContent knowledge In religious
of difference IS NnOT sufficient In this siıtuation education.*® Clearly, such cContent knowledge
Whilst amiable enough, IT IS easy LO Iımagine how IS NECESSaATY In order circumvent the kind of
such exchange whether In the classroom religious illiteracy’ that ates argUues, M
OT another cContext could Dbecome trouble- other things, SITS behind lıteralist interpreta-
SoOmMe The slightest offensiveness etraye DYy 10NS of doctrine and leaves violent extremIsm
any Dartiıes INaYy well lead J unchallenged.“” Nevertheless, advanced VOCad-
and NnOT the constructive kind ndeed, one Cal Dulary alone IS NOT sufhcient for impelling
sSseEe this kind of phenomenon made MmManiftfest In thentic lalogue for ONe MaYy still ENJaAGE ith
INanNy encounters between followers of diffe- other worldviews In superficial, defensive, and
rent religious worldviews Oday, at Imes erring eVer\N violent WaYyS under the quise of sophisti-

the side of superfciality, defensiveness, and cated language.“® In making this claim, fol-
name-calling, rather than any form of SUuS$S- IOW Alexander’s understanding of lalogue:
tained, critical|l and TUILNUu debate This IS largely Dialogue requires willingness and sSKI eENGAGE
because they dare reactionary encounters at the WIith mMinds, ideas and WAOaYS ofthinking other than
OUTSe hen condensed Into fear of the reli- QUTr OWTN); It involves the ability question, Jisten,
gIOUS other/ this form of reactionary encounter
Increases the likelihood of individuals Ör the

il 'bid.dopting Violent ‘solutions’ toward the
O  er, rather than seeking ImMOre rational COUT- Habermas, Jürgen: eligion in the Dublic sphere.

In European Journal of Philosophy 2006) 1-25;
SeS$s of action 24 One such example IS seen In the 2002 IFn
phenomenon of Islamophobia/‘ the serliousness Bouma /Halafoff 2009 IFn
of IC IS that lı continues "t0 e constraint See for example Rymarz, Richard: Who IS this DeEerson\n

Grace? reflection Ontent kKnowledge In reli-
gIous education. In Religious Fducation 102

19 62-74; Bouma / Halafoff 2009 IFnastellı RE IFn 1], UL
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20 !Did., 208
ates, Brian: Doing G0d’ In ethics and education.
Dlay In five In Journal of Moral Fducation

Z S5ee for example Bouma’s research Into reactions 201 9—31 Bouma alatTo.2009 IFn
Islam In Australia: Bouma, Gary: Islamaphobia Grun, Karl:; From ethical hostility cooperatıveconstramt world TIhe Case of Australia In ethics. In an  0O of moral motivation IFn 4|,Islam and Christian-Muslim Relations 201 ) 433- 9— Kemsley, arry: Aır In counter-Insur-
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reflect, redSOT), explain, speculate and xplore ted itn the MOST Drimıtıve of the numan
ideas; analyse problems, form hypotheses and brain and IS primarily concerned ith security,
develop solutions; discuss,J examıne PVI- personal Ssurvival and physical flourishing; the
den CEe, defend, probe, and US5e55 arguments.”” second IS concerned ith emotiona| eNYAYEC-

In this articie, turn QOUuTr fOoCcus nOot the MmMent and the Values of Compassion, ne  /
content of such jalogue initially, Hut the and tolerance:; and, the Ir IS associated ith

e wWould enable it the the MOST recently evolved of the human
premise that this and the dispositions that de- Hraın and includes the ICy ENYaAYEC In
velop within IT daie integral the WdYy In IC the deliberative and intultive aSspects of moral
Deople approac lalogue with ınNeren world- reasonIng. We will consider each Driefly In turn,
VIeWS, He it from Dosition of disrespectful de- and Doin arvaez's OW'! synthesis of the
fensiveness, OTr Dosition of respectful ODETN- approac d the MOoOST late for
Ness ASs such, do NOT deny the iImportance urther exploration In the ailea Where relevant
of content Knowledge, but only seek locate It throughout, ShOW that Narvaez claims dare

within the 1NNOTEe complex domain of interperson- supported DYy research In the Held of values
a| relations. In Its OW Way, this could He scS@ell a education. hen held together, these {[WO

Droposa for religious education (RE) In GENE* approaches provide strong foundation for the
ral, but offer It here a5 reflection the dia- suggestions make regarding authentic dia-
loqgue hbetween religious worldviews IOqgue In the Minal ection of the articlie Helow.
INOTeEe broadiy considered, gıven that such Narvaez Drovides the following OVerVIeW of

NnOT only In RE Classrooms, but also In the foundations approach:
sSchooOl cCommunıitIies, workplaces, SOCia|l circles, that three of affectively rooted moral
and political forums d well ASs such, lı IS al the oriıentations emerged from human evolution.

These ethical motives and Hehaviors arıse OUTheart of CIVIC discourse In all spheres. We turn
NO DAarcıa arvaezs Irıune Fthics eory of biological propensities. hen individual
(TEB a providing mode]| for understanding treats Darticular Orlıentatıon a normative
the nature of such encounters Imperative that trumps other values, it has ethi-

Cal significance. Fach ethic makes normatiıve
claims and IS primed DYy the ContexT, In inter
action ItA personality. ASs Ltype of motivatedThe impact of ambience cognition, each ethic influences what ffordan-

an disposition C655 are salient for action, mbuing ONgOINGthe capacıty ialogue perience ith Darticular moral value/”>'
Triune Ethics eory The fırst ethic IS referred d the Decurity

IET draws neurobiology, affective O- Ethic’ and relates the oldest and MOST DrIim-
clience, and cognıitive cience highlight ILıVve of the evolved human Hrain I
three systems’ IC are operatıve In human emanate from fear, and Dasic sexXual
ethical decision making.*” The Airst IS assOCIla- drives. Significantly, Hecause these systems WI-

thin the brain have ancıent OrIgins, they apPDeEaT
d 'hard-wired’ Into the brain,Y that

Alexander,n Education jaloqgue. Public LeC- they P  are less easily damaged, unlike those of the
ture at Hong KONg Institute of Education, 2005 Aval-
lable at: http://www.robinalexander.org.uk/docs/
HK_lecture,_Education_as_Dialogue.pdf,
Narvaez IFn Ibid.,
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other IWO systems, making these the default SyS- MIZe triggering the security ethic and allows
tems when other things qgO Wrong.”“ Inasmuch d emphasis the ethics systems that better @-

they relate ohysica survival, the systems aSs- present human aspirations.”> This nsight ties In
sociated ith this ethic include the propensity wel| ith updated Dpedagogical research, inclu-

seek and explore ones environment d well ding In values education, that Has nighlighted
as: when threat IS encountered, the ENYaAGEC- the crucia|l role that safety and associated feel-
ment of the Darasympathetic rage) system and Ings of well-being play In students doing well’
the fıght-or-flightJOr the sympathetic at school, including In academic achievement.*
fear system. The systems also underlie errito- TIhe antithesis of this nsight IS In the eCcogni-
ria|l and boundary-protecting behaviours IC tion that lack of safety and security IS major

that, when they are engaged for humans inhibitor In studentsD at scho0o| In
In SOCIa|l they Can “"trigger tribalism, eneral. Herein, les the iImportance f the ©$-

rivalry, and Mob behaviour”. Whilst these 5Sy>- tablishment expression of the Engagement
tems remaın calm n environments Derceived d$ and Imagination Ethics, IC wWil! NO CON-

safe, when safety IS threatened, they Cal take sider Helow.
OVer the rest of the Hraın. The Engagement IC IS ounded the SyS-

tems of the brain associated Itn humanFOor Narvaez, the security systems hrain
Can He referred d$ Security FEthic’when hUu- Ciality, p dimension of OUTrT eyxistencee
IMNans operate primarily OUTtT of them and W  rIOrI- share ith other mammals that are naturally
tize security behaviors OvVver other moral values”** orientated towards relationships.* ese SS>
The features of such ethic include: maın- tems dre nourished (or otherwise) In the early
talnıng In-group and hierarchy through of development IC are, ideally, Charac:
the UuUse of shame, threat, and deception; rigi terised DYy rTrrequent iInteraction between Darent
following of precedent and tradition; and, obe- and hild.°® Furthermore, the systems underlie
dience. Importantliy, the emphasis security the ICYy empathise IC Narvaez, and

ith the price of decreased sensitivity others,”” sSCce a5 critical In human development
er qgoals, including engagemen ith other and flourishing. As such, there IS ' link het-
DETSONS. Weel the DroDerT function of this dimension of

Significantly, according Narvaez, the ne the hrain and the developmental history of
[WO ethical systems and their associated
In the rain) are unable develop, Or operate,
adequately In DETrSONS who find themselves Narvaez IFn 4|,
In sıtuations characterised Dy threat and fear, a  1e, John Visible learning for teachers. Maximlt-
hecause such ambiences eENJaAGE the ’security- ZINg Impact learning, New York 201 Rowe, Ken

In good hands? The importance of eacher quality.ased’ system IC De largely at

DreCONSCIOUS level and IS dominated DYy the In ducare EWS 2004) 4—-14
Narvaez I 101noted a b»ove. Following from this,

Droviding safe, secure environmMment where
basic needs 4Fe mMeTt allows INdIVIAQUAGIS MINI- (T Hoffman, Martin Empathy and moral develop-

ment. Implications for cariıng and Justice, New York
2000; Fisenberg, 'ancy Spinrad, FaCYy adovsky,
Adrienne: Empathy-related responding In children
In Killen, Melanie / S$metana, Judith Handbook!bid., of moral development, Mahwah 2006, 517-549;

33 bid. 'ote, Michael: TIhe ethics of Care and empathy. New
'bid. York 2007
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Derson, 16 ea Narvaez that al= In teachers’ Derceptions of students’‘inclusive
OUG “ovolution has prepare. the human brain behaviour/“%
for sociality and moral UGENCY, DIrODer C(are during Finally, turn tO the Imagıinatıon Ethic,
development IS required for normal formation IC IS associated ItA what has commonliy
of raln CIrCUITrTIEeS NECESSUATY for successful social been the fOocus of researc Into moral behaviour,
engagement, cultural membership and moral namely Iıts rational dimension.” Underlying the
functioning”.”” hen such developmental CUues Imagination IC dare the MOST recently evolved
ale DEIeSCNT, the Engagement IC IS able human brain, UDOT IC are foun-
function. DYy and large, lı IS characterised DYy the ded the capacıties for ‘’problem solving and de-
values of Compasslon, and tolerance. liberative learning’ aSs wel| d the capacities for
ASs such, IT also has close INn with the creativity, fexibility, and perspective-taking.““

In neuroscientific m 's ese functions arfefor mpathy, IC number of authors regard
a$ significant f NnOt riımary driver of moral largely associated ith the pre-frontal COrteX
behaviour.“ galn, make In With updated PFC) IC Narvaez IS QqUiC Doln OUuT, IS
Vvalues education research that demonstrates constitutive of inking In WaYy that includes
the overall wellbeing, including academic well- Hoth rationa|l and affective cComponents, and
eing, effect of classrooms characterized Dy also ENYaAGES ith the InNOoOTe Drimitive of
Compassion, and tolerance: the Hrain. Significantly, deliberative reasonIng

“"The study also Drovide confirming EVI- Cal CXDTESS what IS OCCUrrING at InOorTe primI-
dence from oth the quantitative and qualita- tive leve! In rational m 'J Doln Ya
tive data around the IMaNY testimonial claims Will retfurn below. Furthermore, these systems
made In earlier studies about the impact of offer the possIbility of regulation of emotion.“
values education schoo| ambience. For CX- Finally, they be equaliy elliant ade-
ample, evidence Was elicited of CcCalmer Cale for their DroDer development and
environment Ith 1ess conflictperson, which leads Narvaez to argue that al-  in teachers’ perceptions of students’‘inclusive  though “evolution has prepared the human brain  behaviour‘®  for sociality and moral agency, proper care during  Finally, we turn to the /magination Ethic,  development is required for normal formation  which is associated with what has commonly  of brain circuitries necessary for successful social  beenthe focus of research into moral behaviour,  engagement, cultural membership and moral  namely its rational dimension.® Underlying the  functioning”.” When such developmental cues  Imagination Ethic are the most recently evolved  are present, the Engagement Ethic is able to  parts of the human brain, upon which are foun-  function. By and large, it is characterised by the  ded the capacities for‘problem solving and de-  values of compassion, openness and tolerance.  liberative learning’as well as the capacities for  As such, it also has close links with the capacity  creativity, flexibility, and perspective-taking.“*  In _ neuroscientific terms, these functions are  for empathy, which a number of authors regard  as a significant - if not primary - driver of moral  largely associated with the pre-frontal cortex  behaviour.“ Again, we make links with updated  (PFC) which, Narvaez is quick to point out, is  values education research that demonstrates  constitutive of thinking in a way that includes  the overall wellbeing, including academic well-  both rational and affective components, and  being, effect of classrooms characterized by  also engages with the more primitive parts of  compassion, openness and tolerance:  the brain. Significantly, deliberative reasoning  “The study also provided confirming evi-  can express what is occurring at a more primi-  dence from both the quantitative and qualita-  tive level in rational terms, a point to which we  tive data around the many testimonial claims  will return below. Furthermore, these systems  made in earlier studies about the impact of  offer the possibility of regulation of emotion.®  values education on school ambience. For ex-  Finally, they appear to be equally reliant on ade-  /  ample, evidence was elicited of a  . ‘calmer  quate care for their proper development and  environment with less conflict ... rise in levels  they are clearly affected by the nature of the  of politeness and courtesy, open friendliness,  environment in which they operate.  better manners, offers of help, and students  In view of this, according to Narvaez: The  being more kind and considerate ... a greater  Ethic of Imagination links primarily to these  respect for each other’s position; and of ... the  recently evolved parts of the brain, particularly  creation of a safer and more caring school com-  the PFC. The Imagination Ethic allows a person  munity.” Contributing to this more peaceful  to step away from the impetuous emotional  and cooperative environment were changes  responses of the older parts of the brain and  in students’ acceptance and understanding of  consider alternative actions based on logic  difference and diversity. This change was evi-  and reason. This ability allows for propensities  dent in the statistically significant improvement  42  Lovat et al. 2010a [Fn. 6], 220.  43  Krapp, Andreas: Moral motivation from the perspec-  tive of the self-determination theory and the per-  40 Narvaez 2008b [Fn. 4], 104.  son-object theory of interest. In: Handbook of moral  41 Gascoigne, Robert: Freedom and purpose. An intro-  motivation [Fn. 4], 113-140; Wren, Thomas:‘Why be  duction to Christian ethics, Mahwah 2004; Narvaez,  moral?’ A philosophical taxonomy of moral motiva-  Darcia / Vaydich, Jenny: Moral development and be-  tion. In: /bid., 27-48.  haviour under the spotlight of the neurobiological  Narvaez 2008b [Fn. 4], 105.  sciences. In: Journal of Moral Education 37 (2008)  289-312; Narvaez 2008b [Fn. 4].  45  Ibid., 104.  ıIMrISse In levels they alfe clearly ffected DYy the nature of the
of ooliteness and eSy, ODeEN friendliness, environment InI they operate.
better IMaNNeTS, offers of help, and students In VIEW of this, according Narvaez The
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lacking In other ethics reflective abstractıon haviour, Dast and present, DYy situating ıt within
and deliberation about morality.“® the CONtexT of explanatory narrative that

This ethic does NOT, nowever, operate In 1ISO- normally both affıliative soclial)
level and individual leve| d$ well Such MNaTl-lation from the other ‘pre-rational’ ethics, a f

the brain’s rational capacıities Were somehow atıves rovide urther mpetus for behaviour,
splendidly isolated from the older systems of and help direct reactions the CUuEeS$s of the
the brain.“ Instead, these latter Drovide the ecurıty and Engagement ethics, for Hetter ÖT

iInstincts and intultions IC the Imagination for Narvaez llustrates this Doln ith the
1G CXDTESSES In deliberative Wädy, thus following helpful examples:
emphasising the NECESSaTY connectlons he- rpaly 2003 DOIMtTS Out NOW the azl Joseph

the ree ethics of the Irıune eory.“® oeDbDels had occasional episodes of COMMPDdS-

Furthering the allusion updated values sSIoOn (whic he interpreted a weakness of the
will towards the Jews he Was$s helping extermıi-education research, DoIn the evidence

that persistently uncovered ‘ double helix nate, leading him erform altruistic acts for

lationship hetween the rationality entailed In Jews agalnst IC he subsequently ardene
NIS resolve and actiıons An Imagination IC‘quality teaching’ regimes and the affectivity

mplied In the values education regime. ASs In IC fostered the helief In evil Was able
the genetic principle connoted DYy the double Engagement IC that reacted

otherwise. On the other hand, the deliberativehelix, t ıt IS the Case In DedagOMYy that
ISSUES of uality and Ose of values are ultima- ind IMaYy e vetoed DY the intultive In the Case

tely intertwined and eVelTr In conversation ith of morality, Arpaly HOoInNtSs OUut NOW Mark Twain  A  S
each other.“” SO it IS ith the three ethics of TET. Huckleberry Fınn elleve that the MOST moral

Nevertheless, the Imagination iC does ing he COU do Was turn In Jım, his friend,
offer unique tools In Trorming the expression the escaped slave But he cCannot ring imself
of the tendencies of the other ethics. The first do it. OUGg the deliberative ind IMay
of these IS the capacıity that “allows humans earn narticular principles from upbringing OTr

hrougn learning and willpbower choose IC| schooling, such deliberative learning MNay nOT

stimuli 4re Ilowed rigger emotional arousal um the deeper aCcı understandings, learned
Or action sequences”” and, conversely, OSse from life experlence. Ihus the Imagination IC

”"571IC are not Thus, relevant knowledge about OIn interplay ith the other ethics
what constitutes good (Or evil choice In this
regard nas SOMe weight In the operation of the
ethic The second IS the Ca *rame' @- TET and interreligious ialogue

ith this interplay In mind, return the

IDid., 105 challenging situation of interreligious lalogue
that Was introduced above. In VIEW of theCT. Amasio, Antonio: Descartes’ motion, (ea-

SOT1 and the human brian, | ondon 1996; Porter, Jean: derstanding of FET, IT IS Dossible SseEeEe NOW
Nature reasol. Thomistic theory of the Natural each of the ethics May e made manifest In
LaW, ran Rapids 2005 the current situation the urı 1E will
Narvaez IFn 105 tend he engaged In those siıtuations that are
‚Ovatl, Terence T00mey, Ron Eds.) Values education
and quality eaching. The double elix eitTeCT, Dord-
reC 2009
Narvaez IFn 4|, 105 !bid., 106
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characterised DY fear Or lack of In ENCOUN- The reason forthe above notential hardening of
ters ith the religious other’; the Engagement attitude IS that jalogue requires willingness
IC wWill cContinue drive diverse GrouPD>S of and ENGUAGE wIitN mMind, ideas and WUYS of
neople Into siıtuations of encounter ith each inking other than OUr own”?* IC are disposi-
other but will NOT necessarily prescribe the 10NS largely unavailable the brain operating
ture of OSse encounters this Wil! depend OUut of the ecurityE AS such, what IS need-
the ambience In ıe they and whether ed IS COoONTtexT wherein the Engagement and
OT NnNOT the ecurity IC IS the rimary mode of Imagination Fthics Cal He ngaged, Characte-
operation at given time):; and, the ImagInation rised a these are DYy the capacity and commıt-
IC will draw rational deliberations |imit ment empathise emotionally an cognitively
the operations of the ImMoTe primitive ethics, ÖT Ith other DEerson$s and their worldviews. CCOr-

ıtuate their instincts and inclinations within ding the research cited above, the
the contexTt of mora|l narratıve IC Justines IC facilitate the operations of the brain In
(Or otherwise) their operatlion. this WdYy die initially characterised DYy safety, CX-

hat arıses cClearly QOUT of this aCcCCcount of ressed ImnOTre specifically In the values of
the operations of the three ethics, ith the and care. When such values die seern as rimary,
background information about the nNature of rather than ancillary such encounters, they
interreligious lalogue In the Current CONTeXT, allow for greater nossibility of laloqgue.
IS that ıT IS typically the urı IC that IS One Dossible critique of this VIEW IS that, In

engaged In such enCcoUuNTtTers Spurred DYy OCUSING ese affective dimensions of
suspicion and, al Imes, outright hostility LO- Counter, ONe loses the academıic rigour €&€5-

wards the religious other/ the ecurity IC >ar y interreligious lalogue tOday, instead
provides of IC ollows erring the side of making neople feel gOO!
the Dattern outlined above: namely, hostility, In order overlook their verYy real differences.
exclusion and, In the Case scenarıo, OUtT- We would nOot accept such critique. According
ig violence. similar Dattern eMErTgES when the evidence cited above, the VerYy best DOSSI-

Hiılıties orthis leve| of academıic interactionthe CONTexT within IC the religious other IS
encountered IS characterised DYy fear. f ones ONIy when the brain IS able function In Its full
OW religious eliefs constitute A C(OTe of Oones IC d have SGCCH,; relies mmore

identity, and encountering difference IS seern daS than the cshare contenTt, Hut also
the fulllment of moral foundational needsthreat this identity, then the ingredients for

the ignition of the ecurity IC are, similarly, such as the need for security and relationality.
In place. Furthermore, when such 1eSPOoNSES> are Furthermore, the evidence emanatıng from
aligned ith the Ethic, they IMay e left updated research n values educationu
unchecked, OT could e explicitiy ustined, DY that ıt IS In the Detween security and reia-
rationa|l Crıiıteria Such observation Su tionality that the best forms of lalogue
the VIEW proffere above, namely that content One element of the Australian research deli-

erately involved students from largely Mus-Knowledge alone religious literacy IS NOT
all that IS require: for the transformation of ım dominated schools ith those of largely
such encounters more articulate justification non-Muslim schools, the latter ith demon-

ecurity Fthic does NOT equate strable history of eing anti-Muslim. Within and
necessarily authentic laloque. ndeed, It IS
OSSI that this Will quarantee the opposite,
albeit ith InOre sophisticate lanqguage. Alexander 2005 IFn 29]1,
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beyond schoo!l Dedagogies combıne target
found that al} similarsafety and S5U€6e5$5 and INOVE students

from both seits of chools InTto each other ter- things atter where
Carne TIromorder eENYJaYEC relationally WayYySs

that assured eelings of safety and The
results d recorded government report {t Wasr mMeeMNdg people
the roject reads a$S ollows and finding are the Sarnıe

The DEedagOQY Wäas$s intensely focussed
addressing the misunderstanding and prejudice He some had ı!nHeren
IAhat had led (an adversarial incident Hetween religion were

the students from the ınNeren sSets of chools alike other Ways
IT Was also itched way that Was esigne
soften SsOMe of the EeMOTI that Were still We had similar ideas, said

charged both sides ence, democratic the Samıe tAhINgs also got
KNOW their riends and theyand dialogical DEedagOQY Ssat at the centre of

day intende‘: challenge understandings and got KNOW mMmine

eelings that WerlTe fairly i1xed and la  S at the
Uime from the Dersistent within schoo| a d learnt that thinks
DEdagOGY aimed at achieving enhanced iHeren Ways K also learnt

that atter how ınerenderstanding of the other this beyond schoo|
eXDerTIeNCE together ith everal others equal- person IS, YOU Can learn tO

y strategically placed seemed work chal- cCooperate ith them
ljenge the earlier problematic attitudes and
derstandings Students reported das ollows

Conclusion
In SUMMAarTY, have argued that the levels of inter-religious lalogue NMECESSaT y ameliorating
disturbing and potentially conflict-oriented encounters all LOO COMMON estern sSOCIEeTIES tO-

day can He identihed helpfully by reference the Irıune Fthics Theory TET) of Darcıa Narvaez
Furthermore, have nrovide evidence from updated values education research that endorses
and offers practical| examples of the effect conceived of the above theory The articie
that IET useful t00| CONCEIVING of WaYy> i® the negatıvıty of persistent
US and them mentality Carl e satisfactorily addressed and emedie:
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