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Religion an chools in Europe In ılıon questions about the alıms of StTU-
dies of religion In schools, whether through

ere are Varıous approaches the study of religion subject Or other elds, diIe

religion(s) in schools In uropean countries, interrelated questlions about didactics and the
resulting partıy Irom diverse histories of religion daYENCY of students. f students dre encouraged
and and of cultural differences.' CXPDTESS and exchange their OW personal
Oday, all sSTates are influenced DYy actors such VIEWS, then number of ISSUES die raised, inclu-
a secularisation‚ an supra-national ÖOr global ding that of providing ‚safe space’ for lalogue.
influences, including the migration of people, ‚Safe space Bas become shorthand term for
and IMaNYy have gOoNe through DTOCESSCS of esired classroom atmosphere. In safe CIass-
change In recent decades_* l OOTM)] students dIe able CXDTESS their

VIEWS and positions openly, evern f these er
from those of the teachers OrDavis, D.H./Miroshnikova S} Ihe Routledge

international anı  00 of Religious Education,
Routledge - London - New York 2012; Jackson,
Miedema, 'eisse, W. / Willaime, F- Eds.) Re- Council of Europe Policy
igion and Fducation In LEurope. Developments, eligion an Education
Ontexts and Debates, Münster 2007; Jäggle,
Rothgangel, ./Schlag, Religiöse Bildung At the uropean level, there has been interes

chulen In Luropa, Teil Mitteleuropa Wie- in the place of studies of religion within public
nNerTr Forum für Theologie und Religionswissen-
SC 543 Öttingen 2013; Kuyk, ensen, education from number of intergovernmental
Landshear, D.W./LOöh Manna chreiner, organisations.” ere ( will focus recent work
Religious Fducation In LEurope, sIo 2007;
Rothgangel, M./Jackson, 'aggle, Reli-
gIOUSs Fducation at chools In Europe, Vol. estern
Europe Wiener Forum für Theologie und Religions- SION of comparative tudies In Religious Fducation
wissenschaft 10.2), Ottingen 2014; Rothgangel, M. / In relation the plural nature of the field interna-
ele, 'aggle, Religious Fducation at jonally In Rothgangel/Skeie/Jäggle 2014 Anm
Schools In Lurope, Vol or  ern LFurope Wie- Jackson, Ihe European Dimension. Perspectivesner Forum für Theologie und Religionswissenschaft
10.3), Göttingen 2014 Religious Fducation from Luropean Institutions,

Professional Organisations and Research etworks
Bräten, Are OTanges the only fruit? discus- In Rothgangel/Jackson/Jäggle 201 Anm
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from the Council of Lurope, ounded In 1949 In 2008, the ( ouncil of Lurope Dublished Im-
and ase‘: In Strasbourg. IT cComprises mnem- Dortant ecommMmendation from the (Committee
er STates currently and Its aıms include protec- of Ministers member states the dimen-
ting human rights, pluralist democracy and the sSIOoON of religions and non-religious convictions
rule of |aw. The Council’s work leads Furo- within intercultural education.° The Recommen-
Dean cCoNnventlons and agreements In the Ig dation aıms rovide education about reli-
of IC member states MaYy choose adap gions and non-religious conviıctions IC IS
their policies Or amend legislation. The ( om- distinct from forms of religious education 1E
mittee of Ministers the roreign Ministers of aım specihcally nurture people in Nar-
member states) INaYy make ecomMendations ticular al However, the form of intercultural

member states the Hasis of projects CONMN- education suggested IS complementary IManNYy
ducted within the Council of Europe.“ forms of faith-based education, and could De

Before 2002, there Wele pecifCc Council adapted VarıoOus faith-based
of Lurope projects about religion an Dublic In 2011, the Council of Lurope, In Dpartner-
education, religion eing regarde d5 private ship ith the uropean Wergeland (Öentre
atter. Varilous aspects of globalisation, IN- (http://www.theewc.org/), set ComMmMI  ee
cluding the migration of eoples, and reatiy of experts Droduce advice USING the Re-
improve commMmuUunNIcation VIa the Internet, commendation In member STates The result
together ith dramatic and widely reported IS the document S5ignposts Policy and Practice
events such d5 9/11, aCCOUntT ftor the Current for eaching about Religions and Non-Religious
VIEW that religion should be Dart of discus- Worldviews n ntercultural Fducation, intende
sıon within the Dublic sphere. TIThe Council of d5 tool for USe DYy policy makers, schools and
Lurope’s fırst mMajor roject ConcernIing religion teacher raıners In member states, including
and education started In 2002, OCUSING reli- those involved In Varıous forms of reiigious
gions d5 aspect of intercultural education. At education./

later 2008), ‚non-reiligious Convıction The Council of Lurope ecomMendation
Were for easons of Inclusivity. ‚DrovIsion ofa safe learning

The Council of Lurope has voided direct COUTAGE expression without fear of eing judged
Involvement In ‚religious education’ SINCEe this ÖOr held ridicule'® This IS consistent ith the
IS often understood denote nurture within Council work human rights, education for

Darticular al Rather, work religions emocratic citizenship and Intercultural dia-
and non-religious CONVICTLIONS IS inked the 10que, all of IC emphasise actıve learning
Council’s ONgOING work In intercultural ijalo- methods Iinvolving Darticipation DYy students.?
JUE, considered aS5,an ODEN and respectful
change of VIEWS between individuals, GroupSs

Council of Furope: Recommendation Rec 2008)ith ınNeren ethnic, cultural, religious and
12 of the ommıttee of Ministers member statesIinquistic backgrounds and eritage the the dimension of religions and non-religious COTNN-

Hasis of mutual understanding and respect!? Victions within intercultural ecudation.
Jackson, Signposts. Policy and ractıce for Tea-
ching OUu Religions and Non-Religious World-
VIeWSs In Intercultural Education, Strasbourg 2014

Ibid (Councıil of Europe 2008 Anm 6], 4T
Council of Furope: Ite 'aper Intercultural Council of Furope 2008 Anm S Councıl of
laloque. LIVING Together Equals ıth Dignity, Furope. Council of Lurope Charter Fducation for
Strasbourg 2008 DemocraticCitizenshipand Human Rights Education,
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10NS about religions heliefs ith students ofResearch the Classroom
other backgrounds than those who do NOT;‚Safe ‚pace Students ish avold conflict: SOINE

As stated earlier, ‚safe space IS cshorthand term 1giousiy committed students fee]| vulnerable;
for desired classroom atmosphere In IC Students want learning take place in
students die able CXPDTESS their VIEWS and cafe classroom environment where ere arfe

positions openly, eEVel if they er from those agreed procedures for expression and dISs-
of the teachers Or Some research releva nt CUSSION;

Most students would like the state-frundedDroviding classroom cafe In the COR-

text of exchanges about religion, will De SUTN- school He Dlace for jearning about dif-
marised. ferent religions / worldviews, rather than for

instructiion nto Darticular religion / world-
31 The Project view.''
The uropean ( ommıission Project'” research oun that the majority of
researched the opInlions of 16-year-old pDeople surveyed identihed the school
schoo| students in eig ınNeren uropean d5 potential safe for lalogue about reli-
countries (England, Estonia, France, Germany, glons Students expressed their ish that lear-
the Netherlands, NOrway, the Russian Fede- NnINg about religions should take Diace In satfe
ration and pain) eaching and learning classroom environment governed DYy agreed
about reilgious diversity. Despite the fact that Drocedures for expression and discussion. They
the studies Were conducted In nations and sTLates did NnOT consider that the DeeT ÖOr the FAn
having SOTNeEe ınNeren policies religion and mMily would HeeÖOr likely >DaCceS for
education in schools, SOMNMNE COMMMON general this kind of interchange. They Wele

themes emerged from 1ESPONSES AC1055 the avold religion ecoming ISSUEe of conflict. As
eig countries criterion of ‚safe space students Darticularlıy

Students ish for peacefu COEexXIstenCEe aCros$s mentioned not eing ridiculed OT marginalized
differences, an Helieve this De possible; Hecause f ones religion Or elle
FOr students Deacefu COEexXIsteNCE depends tudies Include analysis of C(ass

knowledge about each other’s religions OO interactions mostliy videotape ljessons)'®
and worldviews and sharing COMMMmMON inte- in the eig countries |L)ISCUSSIONS ocused

d well d5 oing things together; ISSUES of religion and conflict. The research
Students who learn about reilgious diversity ShOWS that students tended support OF-
in school diIe InNOTre willing have Sd- unıtıes for sustained classroom lalogue when

studying religions.
Adopted In the framework of Recommendation
C(M/Rec (2010) of the (Committee of Ministers,
downloaded from nttp://www.coe.int/t/dg4/edu- 1 Jackson, eligion, Education, lalogue and (on-

cation/edc/Source/Charter/Charterpocket_EN.pdf flict. Perspectives Religious Fducation Research,
London 201 ÜF 3—9, Z

12 ler vest, /Jozsa, D.-P /Knauth, [ iaThe tull itle IS ‚Religion In Fducation OntriıDUu-
tion laloqgue OT Factor of Conflict In Trans- IOoque and Conflict eligion. Studies of C(lassroom
forming Societies of Luropean Countries?‘ Jack- Interaction In Luropean Countries, Munster 2009

13or (Ed.) eligion, Education, laloqgue an In schools In [WO cCountries t Was nNnoTt DOSSI
Conflict.Perspectiveson ReligiousEducation Research, videotape classroom interactions for Varlıous ethi-
LoOoNdon 2012; http://www.redco.uni-hamburg.de/ cal ecasors5 In EsEe classroom interactions
web/3480/3481/index.html WelTe audiotaped and the transcripts WelTe analysed.
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Teachers’views NOW approac the diverse vely In eaching an learning.® HOr example,
religious education classroom WelTe cshown dy’s classroom approac In the nor
De dependent interrelated actors including: of England, USINg drama and role Dlay, shows
elr personal eaching style; successtul engagemen ith conflict ISSUES
eır interests an values;'“ In the classroom,'” and OZyrev's research In
eır subject knowledge: this Can Diay St Petersburg, Russian Federation, oun that
significant role In classroom interactıon conflict usually Callle Hırst In the interplay of
religion and values. Well-informed teachers lalogue and conflict, ith jalogue tTunctioning
d{Ie Hetter able dea| Itn student inter- AS esolve Or avold conflict. The tea-
ventions.'> cher’s role, In tfacilitating laloqgue, Was crucial.®9

Von der LIppPeE'S research In Norweglan schools Schihalejev’s research n Fstonia SNOWS the sub-
also shows the negative Impact media MS tlety of approac require DYy teachers n MO-
sentations of SOTNE religious materia| Cal have ting ialogue. Her examples SROW that DOsItIve

classroom dynamics, and Way>S of reinforcement of tudent 1CS>DOTISCS without dis-
dealing ith this.'® CUSSION does NOT contribute jalogue; rather,

Von der pe records that SOTTIE religiousiy t gives the Impression that the right anıswer has
committed students, especlially those of already Heen given Also, students die deterred
Muslim and charismatic Christian Dackground, from exploring subject lnNOoTe deeply if the (ea-
WelTe anxXIOUs that conversations about religion cher takes (00 StroNG role facilitator: In such
mMIg lead conflict, especially fearing that students tend rely the teacher’s d{ -

their OW! beliefs MIg De criticised OT that they guments OT simply do NOT Darticipate.“'
personally would have espond stereo- In researc in chools In Hamburg,“ 1UM-

ypical representations of their faith.!” The nın- ber of kKey porinciplies Hecame clear regarding
ding reinforces the need for high degree of
sensitivity In developing approaches in IC
students revea| their OW| personal Dositions. 18 ele, jalogue and Conflict n the Religious

Despite students’ ish avold conflict, Fducation (lassroom. Ome Intermediate etflec-
tions from Research Project. In Streib, ınter,OVerVIeW of researc that 1S-

SUues involving conflict Cal be used constructi- Oderblom, Ivel eligion. Conceptual, Empi-
rical and Practical-Theological Approaches. LSSaYyS In
Honour of Hans-'  unther Heimbrock, | eiıden 2008,
337-348

19 O’Grady, Action Research an the Interpreti-
Van der Want, akker, er ves DPproaC Religious Fducation In Miller,
Teachers Responding Religions Diversity In Uuro- J./ O’Grady, /McKenna, eligion n Fdu-

Researching Blography and edagOogy, Muüunster catıon. Innovation In International Research, New
2009 ork-London 201 3, 134-148

1 Ippe, Vor) der: oUu eligion and Diversity. KOZyrev, Dialogues OUu eligion Inciden Ana-
qualitative study of people’s talk OUu ySis of C(lassroom Interaction In St. Petersburg. In Ter

religion In d secular an Dlural soclety. Norwe- ves(T, /Jozsa, D.-P /Knauthn, 2009 Anm. 1{2
glan CaseE, unpublished PhD thesis, University of 194-224,
Stavanger, 201 D Schihalejev, FHrom Indifference Dialogue? - STO-
lackson 201 Anm 7| Chapter 6, for INOTE her Jan OUNG People, the School and Religious [)iver-
search media. SItYy, Munster 201 0, 66f.

1/ Ippe, Vor)>: der: OUNG People’s Talk OUu eligion SS Knauth, jalogue } Grassroots-Level. Analysıng
and Diversity. qualitative study of Norweglan STU- Dialogue-oriented (lassroom Interaction In Ham-
ents aged AL In lackson 201727 Anm 4: Da burg RE In Ter vest, /Jozsa, D.-P /Knauthn,

2009 Anm I2  —
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the classroom d5 pnotential ‚safe space for of self-conhidence. Self-conhidence Was$s related
jalogue. acceptance and recognition In the Eiass Ihe

[Discussions worked Hest when the teacher relation between mMma)  ILYy and mMinorIıty Group>
presented opic d ODEN question, rather could also He related cCoOomMMUNICATION skills

and self-conhdence. Knauth that eachersthan taking Darticular stand
Havıng ground rules Was important, CSPC- need LrYy EeNsUuTe that jalogue IS Nnot domi-
clally allowing each student spea without nated DYy the INOTE confident and eloquent STU-

interruption. ents
non-judgmental attitude from the eacher In SUMMATY, UuUcCccCces5s5 depends

Wäas important. n communNnIcatıve atmosphere in class in

Allowing students Irom different Dack- C ground rules dre clearly understood,
rounds particıpate JaVE them the DOS- the cCcompetence of the teacher moderate
sibility LeSt, change ÖOr afırm ÖT estate the discussion effectively and

student conhidence, IC has He deve-Darticular DOsitioONS, OTr place themselves In
.Detweern positions. ope patiently during sustained Dractice of

Dialogue Was challenging and had elements of lalogue.
risk; t require: competent and sensitive mode- ata Irom Varıous studies, including
ration DY eacnNners those from Estonia, England, Norway, France and

The Hamburg research Was$s conducted In the Netherlands, SNOW IOwW 1eve|l of motivation
ıTeren chools Some discussions include': for IMaNYy secular students tO ENGaAGE irectly
religiousiy committed students. There Was also ith religious vocabulary. However, tolerance

secular hut multicultura|l setting, including emerged d5 important value the ]  ICLy
Dupils InOore distanced from religion. In this of students, acros$s5 the project d whole Since
COoNTteXT, students maintained an‚interested OUut- MmMoOost people felt that learning abouft reli-
sider’ perspective Droducing jalogue about glons in schools Was MECESSaTrYy Dromote tole-
religions, rather than ‚inter religious lalogue’ In plural societies, policy makers, chools
IC Occurred In SOTNE other settings. and teacher raıners mig consider developing

Students mainly Darticipated vVerYy OPDEN- discussions of tolerance of religious difference
mindedly, sharing roa interes in religious a5 bridge nOot alternative en  gIng
diversity, and eing especially involved when ith others religious lanqguage.
religions Were elated ethica|l and politica|l 1S-

372 er European Researchues. The dialogues showed need develop
religious literacy M students a well d 5 Qualitative research conducted In Sweden
Competence analyse the role of religion In eaching about religions has shown that SOTMNE

soc|ial life, including media representations of teachers LrYy avolid laloqgue DYy students CONMN-

religions. cernIng eljefs an values SINCE they Cannot
TIhe research revealed SOINeEe eren Dat- guarantee respectful classroom atmosphere.“
IC shaped the relation Detween dialo- oreover, qualitative tudies In Norway and

UE and conflict: There Was tendency avoid
conflict In order harmonYy within the

There WerTe sometimes ‚hidden conflicts’ 74 Osbeck, Religionskunskapslärare. In Schüllerqvist,
elated DOWwer-structures In the classroom. sbDecK, Amnesdidaktiska INSI  er och

strateglier. Berättelser fran gymnasielärare Sarıı-These Were associated ith students’ ınNeren häallskunskap, geografı, I1storıc och religionskuns-levels of ability cComMUNICaATteEe and their level kap, arlsta 2009, 157-204.
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England have showed how intentions of UU conducted ith older primary school
jalogue about eliefs and values in the Class- (el] aged Q— 1) rather than adolescents.“/
[OOTMM Cal turn Into disrespectful discussions The need develop sound educationa|l
ith degree of Victimisation of religious MI- and theoretical|l Dasıis for addressing highliy CONMN-

norities.““ entIOUS ISSUES, including religious extremism,
There Can also He of intra-religious in classrooms IS emphasised in OYC! Miller’s

disrespect, and EeVell ullying, in IC work. She suggests {WO DOSSI  e Hases the DrO-
pDeople from ONe SOCIal within Darticu- motion of pupils mora|l development through
Iar relligious tradition MIg Hehave negatively human rights issues;*® and the USEe of jalogic
towards students from ınNeren sOCIa|l and hermeneutic pedagogies develop STU-
within the Sartle religion, especially f the tea- dents understanding of an engagemen ith
cher IS UNaWare of Darticular 1ISSUES and IS reli- teXT, symbol an ritual.*?
ant oversimplihed classroom for infor-
mation.?> Observationsith regard eaching about religions 5DE

The findings drie consistent Itn researchcifically, Ipgrave and cKkennas research In ENG-
land ith older rimary school ren JYaVC tudent student jalogue and the CIase
examples of HOow respeCT, tolerance, increased ÖOI d5 cafeo ın other For example,
interactions and sOCIal cohesion MaYy develop Deakin Crick’s rTeVIEW of research citizenship
when students of different eliefs are given the education In Lurope ShOWwS that narticıpative,
opportunity for dialogue.“* Ipgrave's action conversational activity SUustalns achievement
search ShOWS NOW certaıin methods and strate- and that students Hecome engaged when the
gies Can enable Dupil jalogue take place In experience IS challenging, attainable and rele-
the classroom. This IS OMe OT the few Dleces of Vant their OW lives. Holley and eıner's
international research DupIil DUupi| 1a search sOCI1al work students makes the Doln

that seating In 1 OWS IS NOT conducive open
discussion and lalogue. IT also the DOSI-
tive effect of involving students irectly In DrO-

Lied, TIhe Dialogical RE (lassroom. Safe Forum ducing quidelines for Class discussion, hnelping
and isky Business. Comments Robert ackson them irectly tO learn what behaviours and
In Schüllerqvist, (Ed.) Patterns of Research In s
VICS, History, Geography and Religious Education,
arlsta 201 1 165-1/4; Moulin, Giving Voice
‚the Silent inority. TIThe experience of religious STU-

\Dgrave, The lanqguage of inter 'ar ENCOUTI-ents in secondary school rellgious education les-
5SOTIS, British Journal of Religious EFducation, (3) ter inner CIty primary school ren. In

201 1 2133726 Miller, J./O’Grady, /McKenna, (Eds.) 2013
Anm 257 90—1

7 NesDıitt, Ethnography, Religious EFducation, and
Miller, ‚Resilience‘, violent extremIıIsm and rellgl0usThe Fifth Cup. In Miller, J./O’Grady, /McKenna,

eligion In Fducation Innovation In nterna- education. In British Journal of Religious Fducation
tional Research, New York | ondon 201 3- 1225 35 201 188-—-200

DgraVve, /McKenna, Values and Purposes. JTea- Miller, Religious extremism, religious educatıon
anı the interpretive approach. In Miller, J./O’Grady,cher perspectives the ,  ulr  ing e-Dridges’ DrO-

ject for iınter 'al jalogue between ren aClT0S$S$S /McKenna, S.) 201 Anm 251,121-133
the In HeimbDrock, -G./Bakker, Resear- Deakin rick, Citizenship Fducation and the ProvI-
ching FETeachers Researchers. Religious Diversity SION of Schooling. systematic rTeVIEW of evidence.
and Fducation In Lurope Serlies, Munster 2007, — In International Journal of Citizenship and Teacher
234 Fducation S6
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attitudes WeTlTe desirable for Dositive classroom Students
interaction.?' Students die 1INOTE ikely discuss ISSUES rela-

ting religious and worldview diversity In
4.1 Diversity IS complex SchOo0O| rather than anywhere else The Or

and other ndings researc reli- nalities of students are VeTrYy relevant the safe
gion and education exempli the complexity ISSUE, d diIe numbers of students consti-
of diversity In late modernity, IC Dprovides tuting Darticular subgroups within class, and
context for lalogue. Traditional ideas of DlU- the quality of relationship between students
rality interac ith wider context of modern and the teacher. Initially discussing ISSUES al
Or postmodern Dlurality.“ In of religion, distance from the personal experience of
SOMe students hold traditional VIEeWS; others, students Can nelp establish atmosphere
Wwho identify wWIth Darticular religious tradi- of safety In A€: students Carn draw irectly
tıon, MNaYy NOT adhere all OT evVen MaNyYy of their personal experlience. Some eachers
Its fundamenta!| traditional tene(Tts; others INay have oun that ividing classes into smaller
draw varıety of religious and humanistic GgroupS$ ENCOUTAYECS INOTE ifıdent pupils
OUTCES In frormulating their persona!l world- CXDTESS their VIEeWS Several research studies
VIEWS; others MaYy articulate variety of 1OTMN- showed the self-perceiv vulnerability of STU-
religious perspectives. dent minorities, and Varıous studies report STU-

dents wishing avoilid conflict: however, SOTNE
472 ocality successftful eSSoNS making direct Uuse of conflict
| ocal geography IS also factor, often SE ISSUES Were observed n the project. TIThe
NINg the ethnic an religious composition of aYC of students IS also important. The
classes, and influencing SOTTIEe attitudes CXPTES- search covered 16-year-olds. Ipgrave's
sed in the classroom. This Was reflected in RED- search ith and 1-year-olds used didactica|l
CO researc and subsequent researc methods INOTE suited younger students. Stu-
people’s attitudes religious diversity.” dents afe ikely galn In conhidence and ability

Darticıpate competently In classroom jalo-
YUEC ith practice. Discussion of ‚tolerance’ can
act d5 bridge studying religious language.

Teachers
The role of the teacher IS crucial. Teachers needHolley, L.C./Steiner, Safe tudent DETSPEC-

tives classroom environmMent. In Journal of SOCcIial DE of their OW. eliefs and values in
Work Fducation 2005) 49-64 relation 1(9) their professiona| role, and e
Jackson, Rethinking Religious Fducation and Plu-
rality. ISSUES In Diversity and Pedagogy, |London able adop impartial procedural DOSI-
2004; eie, Nationalism, religiosity and ciıtızen- tion.* Ihey need facilitation and moderation
ship In Norweglan Majority and minority discourses. skills and knowledge of the Heild of religionsIn: Jackson, (Ed.) International Perspectives ( and eliefs and aWarTrenNnes$s of the backgroundstizenship, Fducation an Religious ıversity, |ondon
2003, 51-66 of people, and ofW relations within
pgrave, Relationships between local Datterns classes. The personality and professionalism
of religious practice and people’s attıtu-
des the religiosity of eır In Arweck,
Jackson, eligion, Fducation an Soclety. Jackson, Oommitment anı the eaching of 'Oor!
OUNG People, Religious Identity, SOclalisation and Religions. In Jackson, (Ed.) Approaching 'Or!
Iversity, New York - London 201 4, AD Religions, London 1982, 9—1
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of the teacher IS important, A IS the personal consider nossible respONSES VIEWS and De-
JeTs they do NOT sharerelationship hbetween eacher an students f

teachers take TOO directive role, students MaYy TOLERANCGE (| do NOot ith yOUr
rely the teacher’s arguments OT not DalT- view / accept the truth of yOoUrT claim, but

respect yOoUr rg hold that view).ticıpate In discussion. All of this DUTS particular
emands the initial and In-sService ralnıng of ESPECT (even though do not accept the

eachers, and individual teachers inform truth of yYOUTr claim, y E respect the nositive ef-
fects ıt orings persona| and social life)themselves. The general ethos of the school

also needs be consistent ith dialogica!| I (1 do not ith yOUr
learning. In acting d facilitator, the teacher’s view/accept the truthn of yOUT claim, yel yOUTr

position / way of lıte has SOMIE VerYy positiverole IS often that of ‚impartial chairperson,
suring that all Doints of VIEW die represented, moral and sOCIa|l effects IC should He
and sometiımes d ‚objective informant, explai- cognise DYy society).
nINg of viewpoints without stating her
ÖT NIs OW In their role d moderators, teachers Risk
need Lry EeNSUTEe that jalogue IS NOT domi- IT IS unrealistic exXxpect anYy classroom be

entirely ‚safe’ for all students all of the tiıme Pro-nated DYy the InNOTE confident and eloquent STU-
dents (Or indeed DYy the teacher her  imsel viding opportunities for tudent lalogue and

that OSse 1ess able Or less willing CXPTESS exchange inevitably olds SOTTIE element of
risk, IC Car He minimised througN suitablethemselves in context Cal have VOICEe
preparation and ralinıng.

4.5 ru and Meaning
Ground Rules and DemocraticTeachers need He able, impartially, facili-

tate and moderate discussions of meaning and Principles
truth In relation eliefs expressed during dis- Research studies refer the need for agreed
CUSSIONS ExXxpressing VIEWS involves attempting ground rules and the direct involvement of STU-

explain the meaniıng of lanqua used and dents In the preparation of such ground rules

attempting formulate claims truth [DISCUS- has been mentioned). HOowever, ıT IS desirable
that such rules Aare not simpily agreed, hut aresIonNn MaYy involve clarifying and restating such

DOosIitions, through considering the relationship understood a5 exemplifying iberal demeocratic

of,‚meaning’ and ‚truth‘ and clarifying the USse of orinciples 1E underpin the nublic and politi-
cal life of the school an soclety, whether eselanguage for example, when lanqguage IS used

metaphoricall OT literally). dre considered DE implicit In public political
culture® Or justifie: DYy reference wider DrIN-

reedom of eligion ÖOr Belief ciples, such d human rights.
Students need understand that the principle The Tfollowing ground rules have heen de-
of reedom of religion ÖOr helief gives indivi- veloped DYy Varıous GgrouPp> of students in colla-

Oration ith their teachers:duals the rg hold particular elief, EVel]

f others do nOTt chare It. Particıpants need Ap  l lanqguage should He used.
understand that they should respect the g ı©le respecting the principle of reedom of
of others hold particular beliefs In of expression, It cshould He acknowledged that

evaluating others VIEWS and practices that alre

ınNeren from their OW and In clarifying their
'awls, Political Liberalism, New York 1993, 223OW views), students MIg He encouraged
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ere A4re limits; for example ere should He procedures for Mmaking classrooms csafer 5>Dd-
Ces Hut all classroomzinvolves SOM eCXPTESSIOT] of racıst Or SEXIST language OTr

any form of hate speech' http WWW noha- degree of isk especlally when controversia|l
tespeechmovement Org/) S5Ue$s dre discussed and ınNeren claims truth
Only One DETSOT should spea at Uume, diIe made This Cal) He minimised DYy INCFEASING
without Iinterruption teachers adWalTeres$s of W relations within
Respect cshould be chown for the Ng of classes their Knowledge of the Dackgrounds
others CXDTESS and eljefs ınNeren of students and their aWalTenNes$ of relevant
from Ones OW| research iindings OoOreover there 15 evidence
eas chould De challenged NOT the indivi- that people’s conhidence and ability
duals who CXDTESS them D  l competently classroom lalogue
Students cshould He encouraged gIVE 1ea- l Ith Regarding reedom of
S5715 for their CXDTESSION the VICW I5 taken that controversial
Exchanges sShould De inclusive veryone S5U€e5 should De cCovered but that all
chould He' the O  ICLy CAXADTESS expressed should be sensitıve the plurality
is/her VIEW of VieWpOINTS within the school

YrouPDS represented the school and the
principles of democracy an human rightsConclusion IT I5 ope that the Council of Europe ecom-

The Council of Lurope Recommendation the mendation together ith the Signposts dOCUu-
dimension of religions and 110O7) religious COM ment will He useful too| for ide of sSTa-

within intercultural education advo- keholders member states, including eachers
DIOVISION of safe learning teacher and policy mMmakers dISCUS-

COUTUGE CXDTESSION without fear of eing judged SIN S5U€e5$5 such da5 safe for jalogue
Or held ridicule a5 precondition for student lation religious education and elated elds
jalogue

Ihe mM of safe for Civil and ell
rdered classroom ractıon when discussing

Robertackson PhDcontroversial S5U€e5 such d5 religions has been
UniversityofWarwickconsidered Insights TIrom research the STU-

dYy of religions chools especlally recording Religious Divers (European
eople’s an classroom er- WergelandCentre,s{0), Hambros

actıons have hbeen reviewed The genera!| CONMN- plass50164 Oslo, Norwegen
clusion 15 that there dre suitable methods and
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