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Introduction Religious Education
The,information A  age has changed the instructi- In chools oday
onal approaches in the classroom for all COUTSESS

S  S
taught In school, including religious education The eaching of in school responds the
(RE  —_ Neither teacher IS the transmitter of infor- umanilistic aım of education tudied „a>S cul-
matıon NOr transmıission of information IS the tura|l expression, d5$5 COUTSE n history, d CONMN-

maın aım of religious education. The „content of temporary In the world”?*. This
RE Cannot be,offered’as simple information, ıt IS that Religious Fducation d OoONne of the COUTSESS5

NECESSar y take Inıtlatıves from the pupils life taught In chools IS InNOre than facts, ates,
experlences, create opportunities for actıva- IT6S, doctrines presented In the classroom DY
tıon and questioning, not offer ready answers the teacher.? It aıms help the pupils In
and VIiewWs, but instead offer opportunities for religion; Aa become CONSCIOUS of their
researc and discovery DYy the pupils themsel- responsibility the society an Treeiy decide

play their role In it,‚ nıght prejudice,VvVes.  M7 Pupils are already members of the „Infor-
mation Society”. The,big bang of information IS COUTaAYE attitude of tolerance and respect
Dart of their ailly experlence, and the interne towards the ‚other evelop environmental
Dprovides immediate aCCess nuge amounts consciousness,* and help them form attitudes
of information, 1C' they Carl have AaCCeSs$S5 such d5 self-consciousness, mpathy, solidari-
constantly at ‚cClick' through computers, LYy, feel of justice. The above skills include their
phones, smartphones, tablets, laptops, iPads, iImprovement a human DeIngs, as ‚person”” a$s

handhelds EeTIC This articie discusses the Uuse of whole This IS connected ith the aıms of ho-
listic education that „the ‚learning Ooutcomesdigital media In Though written within

Christian-Orthodox frame of reference, Its Hasic of should be INOTEe than ‚knowledge‘; they
considerations are NOT restricted this frame.

Ibid.

BoojJamıra, John Foundations for OdOX ( hristian
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chould involve the pupils d5 inform, form nitive-developmental skills, needs, interests
,an transform them Into ecomın Hetter etc.'*

person”®. ence, IS INOTE than information TIhe world IS changı apidiy and E shoyuE
adap these changes. The need f adaptationtransfer the Dupils; it should hnelp Dupils
of the ONgOING technological changesDrOCEeESS the information develop „critical

inking kills, providing them also the free- emands ıts transformation;" In this
dom ınan question””’. context the eaching of In school IS DEeCO-

IT IS also Important that the content of mINg increasingly ificult HOow Cal the content

takes Into consideration and He connected with and aıms of espond the Dupils reality?}
Challenges, 'ace! DYy today’s Dupils, are totallythe pupils interests and pDersona| experliences

Hecause then It their attention and they ınNneren from OSsSe onliy fewWw dYO a5 wet|

„realize that their aily experliences die closely d5 their experiences within the social contex of
elated ith those taught in In school, ence educational needs and expectations. Those arFre

connecting theory and practice.”® Therefore the pupils that addresses Oday. TAnUusARE
should De COUTSE ‚open IC respondsduring the eaching of it IS indispensable
the pupils’ aspirations, and GOC> beyond forma-the actıve particıpation of each pupil and their

personal spiritual experience.”? ities, dogmatism, ethnocentricity, and lack of
Call help the pupils understand the role understanding other religious traditions.'> AÄACc-

that religion Olds In their ailly life hecause cording the constructivist approac „DETSO-
„the CONTEeXT within IC the Dupils live and na|l identity IS constructed and produce with-

in the historical, cultural and social ITGrÖW, cshould He Hasic element of contem-

emphasizes the fragmentary, dialectic and COMDOTaT Y In school” ' Such instruction of
this COUTSE In order attract the pDupils inte- structive nature of identityII16.
restT, cshould He connected ıth the CONTEeXT The content of the COUTSE refers thed-

family, school, society)' In IS the Dupils led truth of and the understanding and
|ive; this that t has student-centered interpretation of religious facts and truths of
oriıentation, that IS, It OCUSses the Dupils, Ar and thus, IT Cannot e modifed.' What Can

while takıng into consideration anything CORN- change IS the medium /too!| of transmıission of
nected ithn them nersonal experiences, COY-

12 Tsagkas, 'OAaNNIS: The role of religious education tea-

Groome, TIThomas: Sharing ar Comprehensive cher In ‚e-learning' and the interne In Procee-
Ings from the meeting „Religious Fducation inApproac! Religious Fducation and astora INıS-

try. The Way of Shared PraxIs, San FrancIsco 1991, ern school”, Athens 2006, 107

13Vrame, Antony: eaching OdOX Christianity T0- Markantonis, "KOIla0Os: eaching of eligion COUTSES,
Athens 1988, 11day. Challenges Methodologıies. In Aikonen, RıS-

to/Aleksa:  TOV, Andrian Eds.) Methods of Teaching Fragkos, Konstantinos: Aıms of Religious Fducation
In Religious Fducation earniıng DYy ear of DYy e and edagOogy. in Kolinonila 280

perience? Proceedings Conference held In SO- 15 Mourzelis, IKOIa0sSs: eaching Religious Fducation In
fla, ulgaria, 17=) 1A17 2014 5-—25, 10 Vıma (newspaper)16-1 0- 995,
Koptsis, Alexandros: Religious meanıngs and elr C X- 16 Gross, Zehavit/Rutland, Suzanne: Intergenerational
periential instruction, Thessaloniki 2008, 12L Challenges in Australian Jewish School Fducation,
Vasilopoulos, ISTOS School Religious Education, In Religious Fducation 109 (2014) 143-161, 157
Thessaloniki 2008, 14  \O Dr Michailidis, Agisilaos: Difficulties of religious educa-
Ibid., tıon eacher oday In anı OUuUt of the school. In KOI-

nonla (1978) 79f.11 Koptsis, Alexandros Religious Fducation n contem-
Fragkos 981 IFn 14|, 280DOTaTYy elementary school, Thessalonikı
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these truths the INESS>aYC of God depending iImprovement In education and eaching In the
the circumstances'? and, thus, contribute classrooms. Ihe integration of cCcomputers In

thezrenewal of teaching.““ This instructional education d5 ‚pedagogical tool|‘ Cal help
renewal; should, mM others, include 111e  S upgrade the quality of classroom InstTructliion

instructiona! approaches, IC would attract methods approaches).The notentialities of
nterest of the pupils and Dromote the In- GE Cal) De exploited didacticall in and COf-

yactıon mM them and the cContent of RE vA ribute the creation of eaching approac
specially nowadays, emphasis IS Dlaced where the Dupils collaborate, discover and
theidennection between Dersona experliences learn DYy doing.““

In order that the instructiion of Carnahdvisua representations. As result the USE

spon successfully the emands of infor-Ofdigital Interactıve audiovisual media render
instruction mmorTe realistic, attractive?* and inte- mation society has De modihed itself, DYy
yesting SinCce It the content of ith widening the alms, qgoals and learning O-

the:daily |ives of the nupils; their Interests, their IHEeS; reforming Its content, renewIng ITS tea-

meeds, their EeMmMOoTtIONS and their experience. ching methods, selecting and USING eaching
media /tools that will render it contemporary
COUTSE.3 ; Religious FEducation in the Taken the circumstances for the implemen-
tatıon of digital media In the classroom it IS„ AInformation Society
NECESSaTY exXxamıne the WadYy they should e

Information society emands the pupils He integrated In d achieve the best DOS-
equippe ith ckills that wWill render them C d- sihle ljearning
nable live and work in it.2° These skills COMNCEeNN IC WOU e the Hest WaYy integrate

aCcCcess the ICT (e.g cell phones, mM  Uu- CT Into the eaching procedure? Apparently
ters, tablets, aptops, Phones, GPS etc.) and the technological achievements are Just
an  ing ofu software and appli- dia that help the instructional approach. They
cations such a educational software, should NnOtT he used d substitute for the Varı-

OUS actıvıtıes taken place in the classroom. The— finding and exploiting digital material,
USe of the Interne Iintegration of - in classroom Cal) CONCEeTN

The integration of C a5 COUTSE In schools research and collection of information, CXPTES-
offers knowledge IC familiarizes the pupils SION and cultivation of written speech, multiple
with technology and ıts UuUSse In R J ence ICT representation of information, practice-consoli-
tools have been proved VerYy Important tor the dation-reinforcement, cognıitive DTOCESSECS and

change of pupils attitudes Owards knowledge
acquisition.

Michailidis 978 IFn 17] 79f. It IS generally accepted that only integrating
IC into the eaching procedure does NOT addlerezis, Christos/Koustourakis, Gerasimos: Methodo-

\1ogical Preface Religious Fducation eaching, pedagogical value ÖTr enhance jearning. Be-
Athens 1996, then technology becomes the center of
Markantonis 988 Fn 131

F efkilis, Aristarchos: Visual mediums of eaching,
Athens 1969, 3171. Isagkas, 'OannıIıSs: The role of religious education tea-

23 Mpikos, Konstantinos: Pedagogical ISSUEeS SsEelt DY the cher In ‚e-learning’ and the interne In Procee-
Information and Communication Technology, Thes- ings from the meeting „Religious Fducation In
saloniki 2012,160. ern SChool”, Athens 2006, 091 13
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attention nstead of the expected learning OUtT- the curricula with the implementation of
C are Just eaching tools and their COM classroom Dromote In the Dupils meaningfel

tribution the effective eaching and learning jearning, actıve involvement In their l(earning
IS due the TUILTUu exploitation of their speclial procedure, collaboration, critical inking and
characteristics: „the USe of cCcomputers Call selif-engagement. FOSS and utland sSupport
De Droved VerYy useful for the Dupil under- that„pupils like IT etter when they afe irectly
stan hetter meanıngs and nrocedures”, „the involved ith tasks and when they dfe taugnt
USE of d Visual materia|l moti- In intormal settings and not n the classroom/”.

the Dupils and their attention”®>. ence „Informal, experiential and Interactiılve
learning drIe the MOST meaningful approaches
for Tansmı the religious kKnowledge and

ICI In the Curricula of RE identity”*®. And, d Jean Iwenge „DUDPHS
like oing things themselves/being nvolved

pdating of education IS maın (ONCEelN of actively themselves, they want KNOW: WhVY
the Inistry of Fducation In COUNTTY. 10 they dIie oing this, feel persona| iImpact,
this UTDOSE the sSscho0O| 00 dare regularly understand the deeper meaning behind tNne
enewed, Ne  s Curricula daile wriıtten and lNne task a involve itn ENETIYGY and Dassion
instructional approaches die suggested with ıth ıt Thus, when teachers Incorporate in
the USeEe of E]N; also In Under the nNne requli- their eaching they facilitate their Dupils’-lear-
ements of the Information Society the imple- ning”*?,
mentatiıon of H1: In the eaching of all COUTSES Furthermore, the last ecades IS Dromote
chould consıst Hasic element In modern CUT- the interdisciplinary approac for al| school
ricula. C(OUTSES R J MISstOry, anqguage, Visual Arts,

It IS expected that this will nelp the Dupils USIC, Geography etC.) and IS suggested the
understand that religion IS NOT strange n their adoption of ne' eaching models that ntegra-
|ives Hut refers life itself.%© Ronald Goldman GT teachers cshould act d facilitators and
supported that „religion IS WadY of life, thus create student-centered environment that
starting DOoIMM and ultimate DUrPOSE for Would provide reedom and ENCOUTAHE their
should He the pupils needs” He elleve that Dupils explore, reflect, discuss and integrate
religion Cal He connected ith COUTSE the experience.*”
taught In school| and he suggested Process Science and technology dominate In the
Mode!l' of curriculum that ENCOUTAYECS> exibili- aily lives of the pupils while I1NOTEe and
LYy in expected learning OU ich content, InNOoOTre Job DOositions demand technical KNOW-
variety of evaluation strategies and methodo- edge and skills. should also take
logies. Michael Grimmit arg Uue>s that” should into consideration what the Dupils Will face in
He experience-centered and allow pupils the labor market of the Information Society.”
explore, reflect, dISCUSS and collaborate”‘. Thus,

90-)1

Government paper 2003 IFn 1 2736 Gross/Rutland 2014 IFn 16], f

Goldman, Ronald: Readiness for religion. Basıs for Iwenge, ean Generational Changes and elr Im-

Developmental, Religious EFducation, | ondon 1978, Dact In the Classroom. eaching G(eneration Me. In
Medical Fducation 43 308405

OVAaLl, Terence: What IS this ing Called Religious OVGa 989 IFn 27
Education, In Social Science Press, Australia 1989, Goldman 978 IFn 26], 173
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re and pubers are attracted DY M  Ö m chers il UuUse ICı and integrate them in

tersrand consider that they offer them IMany eaching promoting Ne „pedagogic STra-

nmmorepossibilities for learning. New technolo- tegy”.”
givalctools consiıst d $ Dart f the pupils ailly 5o, the Nne  s technological tools wWill Nnot He
eEnmvicOoNMENT and are characterized DY three Just In the DrevIOUS eaching and lear-
bästetrends: nINng approaches. In order e effective peda-

gogically the Ne'  S eaching models / approa-E ctransition from rinted visual culture,
Famultiplicity of the media available the ches Sshould Dromote the critical inking an
Dits,Children and pubers are attracted by compu-  chers will use ICT and integrate them in RE  tersrand consider that they offer them many  teaching promoting a new „pedagogic stra-  morepossibilities for learning. New technolo-  tegy”.®  giealıtools consist as a part of the pupils’ daily  So, the new technological tools will not be  environment and are characterized by three  just added in the previous teaching and lear-  bästetrends:  ning approaches. In order to be effective peda-  gogically the new teaching models/approa-  # xtransition from printed to visual culture,  Bamultiplicity of the media available to the pu-  ches should promote the critical thinking and  Svipils  active engagement of the pupils with activities  Wrtransition from one-way to interactive me-  that integrate the use of ICTs. On the other  badias?  hand, the pupils have to understand the role  Digital material with ICT can offer the best way  of ICTs, as a tool to search and find information  forhe teaching e.g. of the Bible texts. The digi-  but also to evaluate it, thus constructing their  talımaterial presented with ICT can renew the  knowledge, using them as a tool to „learn how  to learn”?  teaching approach/methods of RE and possibly  help»the pupils to express a great interest for  The implementation of ICT in schools and  active participation in the teaching procedure.  in the instruction include: Recognizing the  Thus it is absolutely necessary to find ways to  problem, developing digital content for RE  bridge the gap between technology and reli-  (educational software, digital learning objects,  gion.®  e-books), equipping the schools with compu-  ters and other peripherals (beamers, interactive  boards, printers, cameras etc.), connecting the  5. Characteristics of teaching  schools with the Internet.  with ICT in RE  ICT and the accompanying digital material  „Ihe use of ICT in the teaching procedure de-  are considered the best way to present the  mands a new way of approach of teaching and  information. As with the first, the second are  new skills and abilities on the side of the reli-  presented in a way attractive, impressive, inter-  gious education teacher. This should be sup-  active, pleasant and comprehensive through  ported by the state providing the schools with  graphics, hypertexts, videos, images, and music  technological equipment and the teachers with  and thus, contribute effectively in RE, as they  lifelong training on ICTs, so as to use them con-  offer new ways for presenting the material, re-  structively in RE”>,  newal of the teaching techniques and models,  Therefore, one of the basic issues is consi-  provide possibility to work at their own rate,  dered the way that religious education tea-  create new opportunities for communication  and collaboration among pupils thus creating  a powerful and flexible learning environment.  32 Vryzas, Konstantinos/Tsitouridou, Melpomeni: Child-  In such a teaching environment is promoted  ren and Pubers towards the ‚old’ and the ‚new’ me-  dia. In: Proceedings from the 3rd Conference of ETPE  discovery learning, collaboration, activation  „ICT in Education”, 29/9/2002, Vol. Il, Athens 2002,  107-118, 107.  33  Kincaid, Michael: How to improve learning in Reli-  35 Mitropoulou, Vasiliki: Digital Scenario with ICT in  gious Education, London 1991, vii.  the Instruction of Religious Education. In: Koukoura,  34 Zogopoulos, Eythimios: New Technologies and Com-  D./Skaltsis, P./Mitropoulou V. (Eds): Formation of  munication Media in Educational Procedure, Athens  Love and Freedom, Thessaloniki 2012, 243-270, 245.  2001, 245.  36 Ibid.  117actıve engagemen of the Dupils ith activiıitıes
Sartransition from ONE-WaYy interacliıve that integrate the USE of CF On the other
Anala? hand, the pupils have understand the role
Digita| material ith C4 C(al) offer the hest WadYy of IC Is, d to0o| search and find information
farAhe:teaching &. of the ible The digi- Dut also evaluate it, thus constructing their
takımaterial presented ith Gr Calr the knowledge, USING them d to0| to „learn NOW

learn”>eaching approach/methods of an pDOossibly
elp:the Hupils CXDTESS iInteres for Ihe implementation of ( In schools and
aCcCTııve Darticipation in the eaching procedure. In the instTructlion include: REeCOOgNIZING the
hus It iS absolutely NMECESSaATY tO find WaYyS problem, developing digital cContent for
bridge the Jap between technology and reli- (educational software, digital learning objects,
gion.° e-DoOKs), equIppiIng the schools ith mM  Uu-

ters and other peripherals (beamers, interactlve
boards, printers, CareTras etc.), connecting theChararcteristics of teaching schools with the Interne

wıth ICT In ICT an the accompanying digital material
„Ihe USEe of [(@: in the eaching Drocedure de- are considered the best WadYy present the
mands 111e  S WdYy of approac of eaching and information. As ith the fırst, the second dare

Ne'  S skills and abilities the side of the reli- presented in WaYy attractıve, impressive, inter-
gIous education eacher. This should He Sup” actiıve, pleasan and comprehensive through
Dorted DY the providing the chools ith graphics, hypertexts, videos, Images, and MUSIC
technological equipment and the teachers ith and thus, contribute effectively In R J AaS they
lifelong ralning IC Is, d USe them C(Ol- offer ne WaYyS for presenting the material,
structively In R> newal of the eaching techniques and models,

Therefore, Oone of the Dasic ISSUES IS COoNSI- Drovide DOssibility work at their OW rate,
ere the WdYy that religious education tea- create ne opportunities for COMMUNICATION

and collaboration mM Dupils thus creating
Dowertul and exible learning environment

37 Vryzas, Konstantinos/ Tsitouridou, Melpomeni: ild- In such eaching environment IS promoted[e671) and Pubers Owards the Oold’ and the ‚NneWw
dia In Proceedings from the 3rd Conference of FE IPE discoverYy jearning, collaboration, actıvation
A In Educati 29/9/2002, Vol Il Athens 2002,
7 18, 107

33 Kincaid, Michael: HOwW iImprove jearning ın Reli- Mitropoulou, 'aslılıkı Digital Scenario ith CT in
gIOUS Education, London 1991, VI the Instruction of Religious Fducation In Koukoura,
/0g0opoulos, IMiIOS: New Technologies and ( om- D./Skaltsis, P./Mitropoulou Eds Formatıon of
muniIcation 1a In Fducational Procedure, Athens | Oove and Freedom, Thessaloniki 201 R 243-27/0, 245
2001, 245 Ibid

137



and sOclalization of the pupils and their critical E Fducational software n RE. They aım tö' pr3'-
thinking. vide the pupils „with integrated, richjay-

modern eaching approac that IMNO- NaMmıiıc, and adaptive learning environment,
tes the collaboration M Dupils ith the IC would increase the ljearning potentiäl
integration of K IS refers the instruction of the Dupils”.” They have specihcC content

enriıche: itNn audiovisual mater!a!l and exer-with digital sSsCenarıos IC dare expected
better the holistic approac In ljearning, CISES for practice IC Carn De used for:a sSpPe-

connect technology ItNn the cognıitive subjects cific content of the Religion school books  40
In SChOOIl, the environment an the sSOCIla|l CONMN- Digital materia|l In e-DOooOoks of Religion schaoal

O0O! These e-books diIe in H |ML form amatEeXT (experiences) and culture.°®
An important COMCEe{T of SchO0O| education their Adre enrıche with nteractive &i

WOuld De Dromote activities IC Would gital material (activities, probiems, Images,
provide the Dupils the Dossibility under- Map$ etc.) rendering the multimodal.

The materia|l IS inked the 0o0ksstand the role of C: and USE them effectively.
Thus, In the classrooms are promoted activitles ith hyperlinks at certarin DOoIMNtTS that de-
with handhelds, interactiıive boards, ablets, mand clarifications, additions, explanations
rubrics etc.) IC aım familiarize the pupils and offers additional material for
Itn the computers d USEe them d o0ols connectlons, Observations IC Dromote
earn HOW learn. the nupils critical inking and evaluation

What IS emande! DYy the religious educa- skills.“
tion teachers IS ide of ich digita|l Digital learning objects the panhellenic
terial ith acCccompanying quidelines for Its USE, learning object repository (Photodentro
WNICH, ONe hand Would exploit the DOSsSIbi- earning objects die anYy digital materia|
lıties of the technologies and, at the Sarne time, ICCal He used and re-used TONOMOUS-
would elease the potentialities of the teachers N In the eaching of multiple with
for Innovatıve eaching procedures. the USse of GE Droviding interactivity CX -

Ihe content of IS visual and ICONS and neriments, simulations, webquests, iImages,
and Dractice hold important role In It. Dictures, edugames, IMaPs, QUIZ eiC. Fach

eSsus used Varıous media In visual WdYy that learning object IS accompanied DY record
He could render HIs eaching understood DYy contalnıng metadata. They dre uploade:
the simple people of Hıs time (e.g the healing the Panhellenic Object Repository
of the lin (Naln ith clay. (Photodentro) and dre easily accessible for

The integration of CT reveals hetter the VI- OWNIOaAa: and Uuse In RE 42
ST character of and the possibilities it offers
for ItSs teaching, MC Cal present InnOovatIions
In scenarı0os, eaching approaches, and open
educational practices.

TIhe digital material used in In Greece Cal)
Mikropoulos, Tasos: Fducational Oftware, AthensDe categorized Into the following: 2000,
Mitropoulou, 'asıilikı HT: In the Instruction of Reli-

Mitropoulou, 'asıllıikı Fducational Oftware In the In- gIOUS Education, Thessaloniki 20 15; 130

struction of Religious EFducation, Thessaloniki 2008, 41 Kapanıiarıis, Alenandros/Papadimitriou en! Digital
iteracy in Digital School, Thessaloniki 201 n 31

Mitropoulou 201 IFn 351, AL 4} Mitropoulou 201 IFn 40],
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(a  —-  WD> Conclusion the better mprint of the information In the
New:technologies  v dare Just equipment and Cal) mory.”
centripute the effectiveness of teaching, f HOowever, what IS considered of rimary
theware used n the rg WdYy and ith the Importance IS how the teachers will integrate
jevänt Trequency”. This that their value Computers and the digital material into their
Hexsin:the Correct USsSe of their “cCharacteristics eaching approach, implementing new „peda-
WÜLC er from the traditional educational ogica| strategy.‘. The potentiality of IS In-
1a as  H well d5 their USE In the classroom DYy creased when the teacher US5e5 the IC In ef-
the:teacher.“ CF emands that the Dupils diIe ective WaYy ransmı the truths ofal uSsIng
ImMVOolved actively In the eaching procedure of modern eaching methods.“* Otherwise there
‚asıthe nersonal involvement demands [NOoTe will be the risk „to teach yesterday’s religion
GI{IV cognitive DFrOCESSES 1E contribute the pupils of tomorrow_”*
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